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Table 1
AP Examinations, Texas Public School Courses,

and Minimum College Credit Hours Recommended

AP Exam AP Course in PEIMS
Recommended 

Minimum 
Credit Hours

History of Art A3500100 History of Art 6
Studio Art Ñ Drawing Portfolio A3500300 Studio Art - Drawing (1 unit) 6
Studio Art Ñ General Portfolio A3500200 Studio Art - General 6
Biology A3010100 General Biology (1 unit) 8
Chemistry A3020100 Chemistry 8

Computer Science A A3580100 Computer Science I (1 unit) 3Ð4
Computer Science AB A3580200 Computer Science II (1 unit) 6Ð8
Economics Ñ Macroeconomics A3310200 Macroeconomics 3
Economics Ñ Microeconomics A3310100 Microeconomics 3
English Language and Composition A3220100 English Language & Composition 6

English Literature and Composition A3220200 English Literature & Composition 6
French Language A3410100 French Language 6Ð8
French Literature A3410200 French Literature 6Ð12
German Language A3420100 German Language 6Ð8
Government and Politics Ñ Comparative A3330200 Comparative Government & Politics 3

Government and Politics Ñ United States A3330100 U.S. Government & Politics 3
History Ñ European A3340200 European History 6
History Ñ United States A3340100 U.S. History 6
Latin Literature A3430200 Latin (Catullus-Horace) 6Ð8
Latin Ñ Vergil A3430100 Latin (Vergil) 6Ð8

Mathematics Ñ Calculus AB A3100100 Calculus AB or BC 3Ð4
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¥  guiding training of college
    faculty and AP teachers in the
    reliable application of college-
    level scoring standards for the
    free-response items,

¥  evaluating and comparing the
    performance of college stu-

          dents taking AP examinations
          upon completion of relevant
          college courses to that of high
          school students taking AP ex-
          aminations upon AP course
          completion, and

¥  studying the performance of
    AP versus non-AP students in
    relevant sequences of college
    courses (CEEB & ETS, 1994).

AP Benefits and Costs

According to the College Board
(CEEB, 1993c, 1995b; CEEB & ETS,
1994), the AP program benefits
students, teachers, secondary schools,
and colleges and universities in a
number of ways.  For instance, AP
participation provides students the
opportunity to study certain academic
subjects in greater depth and to
develop analytical and other study
skills that can contribute to college-
level success.  AP can also enrich
academic experience because, via the
external review of AP examinations,
students are provided a basis for
comparing their own achievement to
that of their peers, which can moti-
vate and give examinees the confi-
dence to manage academic challenges
in college.  Most obviously, students
with sufficiently high AP examination
grades can receive college credit or
advanced placement, depending on
policies of the college or university
they attend.  In a longitudinal study
reported by Willingham and Morris
(1986), AP students tended to be
better prepared for college than their
non-AP peers and were more likely to
graduate from college with double
majors and to be admitted to doctoral
programs.

For secondary teachers, AP
introduces opportunities for profes-
sional development through written
materials provided by the College
Board and the workshops it sponsors,
as well as the chance to teach chal-
lenging subjects to able, motivated
students.  For secondary schools, AP
helps enrich the academic curriculum
and enhances the quality and reputa-
tion of college preparatory programs.
For colleges and universities, AP
provides a means to identify and
recruit students who have successfully
met demands in challenging college-
level courses; moreover, AP provides
admissions officers with another
important predictor of student success
in college.

To participate in the AP program,
secondary schools must indicate
willingness to institute the courses,
encourage teacher training and profes-
sional development, and administer
the AP examinations (CEEB, 1995b).
No fee is charged to schools for
participating in the AP program, but
some expenses may accrue for course
materials, textbooks, and professional
development.  For students taking the
AP examinations, a fee of $72 is
charged per examination; however, the
College Board will reduce this fee by
$22 for students in financial need and
encourages districts to waive the $7
administrative fee that is included in
the total examination cost.  In addi-
tion, beginning in 1995 the Texas
Advanced Placement Incentive
Program can provide a $25 examina-
tion fee subsidy for students in finan-
cial need.  Thus, the cost to students in
financial need is as low as $18 per
examination.  Of course, the potential
bonus to students is the savings on
tuition costs if the college they attend
awards credit for acceptable AP
examination grades.

High School Graduation
Requirements

Currently, State Board of Educa-
tion (SBOE) rules and policy establish
five levels of requirements for gradua-
tion from a Texas public high school,
some of which have AP components.
Rules on all levels of graduation
requirements are subject to review for
readoption by the SBOE by September
1996.  The minimum graduation
requirements are 21 credits earned
across the disciplines of English
language arts, mathematics, science,
social studies, economics, physical
education, health education, and from
elective courses (19 TAC ¤75.151).
These minimum graduation require-
ments were adopted in 1984 and last
revised in 1989.

The advanced high school pro-
gram requires 22 credits, but credit
must be earned in additional disci-
plines including other languages,
computer science, and fine arts or
speech.  In the advanced high school
honors program, 5 of the 22 credits
must be from state-approved honors
courses, which include all College
Board AP and International Baccalau-
reate (IB) courses.  The advanced high
school program was adopted in 1984
and last revised in 1995 (19 TAC
¤75.152).

In 1993, the SBOE approved a
recommended high school program
that includes a 21-credit academic core
curriculum, plus a 3-credit elective
course component selected from one
of three areas of specialization Ñ
mathematics and science, career and
technology, or college preparatory
(SBOE, 1993).  The recommended
high school program was not previ-
ously required by law and has not yet
been adopted as SBOE rule.  It repre-
sents a standard core curriculum for all
students in excess of the minimum
graduation requirements (TEA,
1995c).  Demonstrated proficiencies
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Almost half of the 35 institutions offer
as much as sophomore standing to
students with acceptable scores on AP
examinations.  Three indicated accep-
tance of AP examination scores to
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Percent of Teachers with Advanced Degrees

   0%

1%

2%

3%

4%

5%

6%

7%

8%

9%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

Under
16.5%

16.5% to
22.7%

22.7% to
30.3%

Over
30.3%

Participation Performance

2.1%
Taking
Exams

2.8%
Taking
Exams

59.1%
Scoring 3
or Above

70.0%
Scoring 3
or Above

75.3%
Scoring 3
or Above

5.0%
Taking
Exams

5.6%
Taking
Exams

$24,434 to
$26,640

$26,640 to
$28,167

Under
$25,434

   0%

1%

2%

3%

4%

5%

6%

7%

8%

9%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

Over
$28,167

Participation Performance

38.0%
Scoring 3
or Above

3.1 618.295 l
356.314 619.7 l
f*
q
0.9621 .227j
14.01 -31.m 1 T86.31ig 3

10%or Above

3.1 618.295 l
356.3146.0186.69Above Per3ormance

38.0%38.0%

Performance

38.0%
$28,2952. 589 61 l
57527.0589 61 l,2952. 2 1.686.276.2402 1.68m
47$28,332.ici4 1.923 180.63j
016255 2 42.807



Page 8                Policy Research Report

For 15 states in the southern
region of the nation (Texas, Okla-
homa, Arkansas, Louisiana, Missis-
sippi, Tennessee, Kentucky, Alabama,
Georgia, Florida, South Carolina,
North Carolina, Virginia, West
Virginia, and Maryland), the Southern
Regional Education Board (SREB)
(1995) goals for AP are the following.

¥  Increase the percentage of high
    schools offering Advanced
    Placement courses to at least
    60 percent . . .
¥
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indirectly measure, are limited for
some students by such a practice.
Examination score results reported
without concomitant results on testing
participation are subject to misinter-
pretation for the same reason.

The main issue for reporting AP
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Student Course Work

Algebra I; science courses such as Biology II,
Chemistry II, and Physics II; Creative/Imaginative
Writing and Humanities; Debate III; Advanced
Social Science Problems; and advanced language
courses.

From 1992-93 to 1993-94, the percent of AP
examinees completing at least one AP course rose
from 33.7 to 48.3 percent.  At the same time, the
percent of AP examinees completing at least one
advanced course went from 85.3 to 87.5 percent.
This indicates that a high percentage of examinees
overall completed courses considered to be more
rigorous generally in preparation for the examina-
tions.  The increase in the number of examinees
with AP course completions was consistent with the
increase in the number of schools offering AP
courses between 1992-93 and 1993-94.

Correspondences in the opposite direction were
also examined Ñ AP and advanced course
completers who took AP examinations.  Although
the percentage of AP course completers taking at
least one AP examination dropped from 41.6
percent in 1992-93 to 37.3 percent in 1993-94, the
percent of advanced course completers taking AP
examinations rose from 12.2 to 13.6 percent over
the same period.  Considering that the number of
students completing at least one AP course almost
doubled from 1992-93 to 1993-94, the drop in the
percentage of AP course completers taking exami-
nations is not necessarily alarming, especially given
the number of schools reporting AP course comple-
tions for the first time in 1993-94.  However, most
students completing advanced courses did not take
AP examinations (86.4% in 1993-94), as expected,
but over one-third of AP course takers took AP
examinations.

Further analysis provided information on the
extent to which students taking AP examinations
completed the corresponding AP courses.
In 1993-94, 39.2 percent of AP examinations were
taken by students who completed the corresponding
AP course.  For example, students taking the AP
Biology Examination had completed the AP Gen-

Correspondences among Texas Grade 9-12 public
school Advanced Placement (AP) examinees, AP
examinations taken, AP courses completed, and ad-
vanced courses completed were explored.  Advanced
courses included AP courses as well as courses not
designated as AP.  Non-AP advanced courses are
courses such as mathematics courses above the level of

1992-93 1993-94

Examinees
Number

Percent 
of 

Group Number 

Percent 
of 

Group
AP Courses
    No Courses   9,334 66.3 8,570 51.7
    At Least 1 Course 4,747 33.7 8,014 48.3

Advanced Courses
    No Courses   2,068 14.7 2,071 12.5
    At Least 1 Course 12,013 85.3  14,513 87.5

AP Examinee and Advanced Course
Completer Correspondence:

1992-93 and 1993-94 Texas Public Schools
(Grades 9-12)

Data Sources: TEA analysis of CEEB 1992-93 and 1993-94 Texas AP public
school examination data and TEA PEIMS course completion data, using only
last semester completion of courses as the basis for numerical counts.

Advanced Course Completers and
AP Examinee Correspondence:

1992-93 and 1993-94 Texas Public Schools
(Grades 9-12)

1992-93 1993-94

Course 
Completers Number

Percent 
of 

Group Number 

Percent 
of 

Group
AP Course Completers
    No Exams   6,655 58.4 13,491 62.7
    At Least 1 Exam   4,747 41.6   8,014 37.3

Advanced Course Completers  
    No Exams 86,528 87.8 92,213 86.4
    At Least 1 Exam 12,013 12.2 14,513 13.6
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and AP Examinations

eral Biology course taught in Texas public schools.
This represented an increase from 27.2 percent in
1992-93.

For 31.8 percent of the AP course completions in
1993-94, students took the corresponding AP exami-
nation.  The 22,356 students who completed an AP
course without taking the corresponding examination
included students who did not take any AP examina-
tions as well as students who took an examination in
an area other than the AP course completed.  Many
students take more than one AP course (the average
was 1.5 courses per student in 1993-94) and may not
take AP examinations corresponding to all courses
completed.  These findings were consistent with the
pattern for students completing any AP course and at
least one AP examination.

Although most AP examinations were taken
without the student having completed the corre-
sponding AP course, those students who did com-
plete the corresponding course performed better on
the examinations.  In 1993-94, higher percentages of
examinations taken by students who had completed
the corresponding AP course received scores of 3 or

above than examinations taken without the corresponding
AP course.  In 1992-93 this was true for scores of 4 and 5.
The higher scores were also reflected in higher mean scores
for students who completed the AP course corresponding
to the examination.

Note:  AP examinations were linked to corresponding AP courses by student to obtain the statistics above. In a small number of
instances, scores were not available for exams that were taken and, thus, are not included in the statistics above.

Correspondence Between Specific AP Exams and
AP Courses Completed: 1992-93 and 1993-94

Texas Public Schools (Grades 9-12)

Correspondence Between AP Exam Scores and AP Courses Completed:
1992-93 and 1993-94 Texas Public Schools

(Grades 9-12)

1992-93 1993-94

Examinees and
Course Completers

Number

Percent 
of 

Group Number 

Percent 
of 

Group
Exams Taken Without  
  Corresponding AP Course 15,992 72.8 16,135 60.8
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Table 3
1990-91 to 1994-95 AP Exam Trends: Texas versus U.S.

(All Schools)

19-0991 29-1991 39-2991 49-3991 59-4991
saxeT .S.U saxeT .S.U saxeT .S.U saxeT .S.U saxeT .S.U

sloohcSforebmuN 314 187,9 154 191,01 205 495,01 445 368,01 946 472,11

seenimaxEforebmuN 101,41 976,853 463,51 241,883 931,81 291,424 871,12 549,854 077,72 362,394

smaxEforebmuN 925,12 613,435 276,32 341,085 734,82 583,936 449,33 801,107 337,54 188,767

Data Source: CEEB (1995c).

AP participation in Texas and nationally for all schools (public and private) shows a similar pattern to that for public
schools.

Table 2
1990-91 to 1994-95 AP Exam Trends: Texas versus U.S.

(Public Schools)

19-0991 29-1991 39-2991 49-3991 59-4991
saxeT .S.U saxeT .S.U saxeT .S.U saxeT .S.U saxeT .S.U

sloohcSforebmuN 353 873,7 673 457,7 624 590,8 454 562,8 775 995,8

seenimaxEforebmuN 201,21 826,182 343,31 370,703 298,51 988,833 045,81 087,863 395,42 030,704

smaxEforebmuN 732,81 633,514 483,02 425,354 357,42 491,505 155,92 033,855 643,04 393,826

5-3serocSforebmuN 240,21 061,162 730,41 939,092 385,61 758,713 813,02 521,163 892,42 563,083

5-3serocSfotnecreP %0.66 %9.26 %9.86 %2.46 %0.76 %9.26 %8.86 %7.46 %2.06 %5.06

Data Sources: CEEB (1995c); CEEB (1994b) and personal communication with P. Williamson, College Board, Southwestern Regional OfOctober 13, 1995, for number of schools dataSince 1990-91, AP program participation in public schools has shown consistent growth, increasing by 64 percent i5Texas and 175percent nationally. During the same5period, the number of examinees and examinations taken more tha
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tions taken (number of types of AP
examinations taken).  AP courses
completed includes all AP courses
completed by students, whether or not
those courses are offered on their
home campuses.  Although smaller
districts and schools may be more
limited in the number of AP courses
they can offer, students can gain
access to a wider variety of courses
through cooperative arrangements and
distance learning.  This measure puts
small districts and campuses at less of
a disadvantage than reporting of
courses offered, which includes only
courses offered on the campus.  The
maximum number of AP courses and
examinations currently available is 29.

AP Examination and
Course Data

State and National Trends

Over the past few years, the
number of schools and students
participating in the AP program has
increased both in Texas and nation-
ally, but to a relatively greater extent
in Texas (CEEB, 1995).  As shown in
Table 2, the total number of public
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compared to 1992-93 in Texas and
nationally, as shown on Table 6 on
page 18.  In Texas, scores of 3 and
above were posted most often by
Asian Americans, followed by Whites,
and American Indians.  Texas scores

Exam
Number of 

Exams
Percent of 
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Examinee
Number of 
Examinees

Percent of 
Examinee Group

Difference in Percent of 
Examinee Group 

from 1992-93
Groups

Texas U.S. Texas U.S. Texas U.S.
9th/10th     577   22,630   3.1   6.1   0.3   0.4
11th 7,574 136,642 41.0 37.1   2.1   0.8
12th 10,232 203,921 55.4 55.3 Ð2.6 Ð1.3
11th/12th 17,806 340,563 96.5 92.3 Ð0.5 Ð0.5

Female 10,050 203,385 54.5 55.2   0.3   1.1
Male   8,403 165,395 45.5 44.8 Ð0.3 Ð1.1

American Indian        43     1,828   0.2   0.5   0.0   0.0
African American      538   17,347   2.9   4.7 Ð0.2   0.2
Hispanic   2,815   27,678 15.3   7.5   1.3   0.3
Asian American   2,187   43,193 11.9 11.7 Ð0.4 Ð0.4
White 12,736 246,437 69.0 66.8 Ð0.6 Ð0.9
Other Ethnicity        30     7,145   0.2   1.9   0.0   0.2

Totals 18,453 368,780

Table 5
1993-94 Examinees by Grade Level, Gender, and Ethnicity:

Texas versus U.S. Public Schools

Data Sources: TEA analysis of CEEB 1992-93 and 1993-94 Texas public school AP examinee data, using examinee grade level,
gender, and ethnicity from TEA PEIMS as available and from AP files otherwise; and CEEB (1993b and 1994b) for U.S. public
school examinees.

In 1993-94, 11th and 12th graders accounted for most of the AP examineesÑabout 97 percent in Texas and
92 percent nationally. Females were about 55 percent of both Texas and U.S. examinees. Hispanics ac-
counted for about 15 percent of Texas examinees, compared to about 8 percent nationally, while about 3
percent of Texas examinees were African American compared to about 5 percent nationally.

District- and Campus-Level Trends

A breakdown of AP examination
participation and performance by
district and campus characteristics
further delineates statewide trends and
differences among various types of
districts and school campuses.  Table
7 on page 19 shows that the percent-
age of Grade 11-12 students taking at
least one AP examination improved
from 4.0 to 4.6 percent statewide from
1992-93 to 1993-94.  The percentage
of examinees with at least one score at
3 or above and the percentage of AP
examination scores at 3 or above are
relevant because these scores may
qualify examinees for advanced

standing or college course credit once
enrolled in a college or university.
From 1992-93 to 1993-94, statewide
scores at 3 or above rose from 68.6 to
70.6 percent for examinees and from
67.0 to 68.6 percent for examinations
taken.

The percentage of students taking
at least one AP examination and the
percentrcent of Sprcent of T of-12 students takewide
From 1qquired to aabouus chat one ssamts takewidatewinP APals5mteen  takinge perctions1993-94 Elarg
of e percenttaking
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Data Sources: TEA analysis of CEEB 1993-94 Texas public school AP examination data using
examinee gender from TEA PEIMS as available and from AP files otherwise.

In 1993-94, 51 percent of Texas AP examinations were taken by females, while
males took 49 percent. Of examinations taken by males, 70 percent of examina-
tion scores were 3 to 5, compared to 68 percent for females. Eight percent of
examinations taken by both males and females showed resulting scores of 1.

Male Scores

22.0%
Scores

at 2
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Table 6
1993-94 AP Exam Participation and Scores by Ethnicity;

Texas versus U.S. Public Schools (All Grade Levels)

Examinee
Number 
of Exams

Percent 
of Scores at 2

Percent 
of Scores at 3-5

Difference from 
1992-93 in 

Percent Scores 3-5
Group

Texas U.S. Texas U.S. Texas U.S. Texas U.S.
American Indian         85     2,528 20.0 32.3 67.1 49.5     1.4 1.0
African American      776   23,722 33.2 35.3 48.3 33.9     6.5 2.2
Hispanic   3,814   37,961 26.0 22.4 56.5 63.3     1.0 1.8
Asian American   4,130   75,351 17.4 21.2 75.7 69.2     1.7 2.4
White 20,462 368,709 23.3 25.1 70.2 65.4     1.8 1.7
Other Ethnicity        42   11,332 26.2 23.5 61.9 65.6 Ð11.2 2.7

Totals 29,476 558,330
Data Sources: TEA analysis of CEEB 1992-93 and 1993-94 Texas public school AP exam data, using examinee ethnicity from TEA
PEIMS as available and from AP files otherwise; and CEEB (1993b, 1994b) for U.S. public school exam data.

In 1993-94, Texas AP scores were higher than national scores for all ethnic groups, except for Hispanics.
Of all Texas and U.S. ethnic groups, Texas African Americans showed the largest gain in percentages of 3 to 5
examination scores between 1992-93 and 1993-94.

with performance information on all
performance indicators, as well as
descriptive information about the
district for inclusion in the annual
performance report (TEC ¤39.053(a)).
Performance on the indicators must be
compared to state standards (which
are set by the commissioner of educa-
tion (TEC ¤39.051(c)) and to prior
year performance, disaggregated by
gender, ethnicity, and socioeconomic
status (TEC ¤39.051(b)).  The agency
provides this information through the
district and campus Academic Excel-
lence Indicator System (AEIS) reports
issued each year.  The AEIS reports
present performance on all indicators
as well as profile (descriptive) data
items.  Profile items are student, staff,
and financial information that provide
context for interpreting the perfor-
mance results (TEA, 1995a).  The
AEIS reports are the primary vehicle
for reporting performance indicators
to districts and campuses.

The SBOE has statutory authority
to adopt performance indicators
for Texas public schools (TEC
¤39.051(a)).  In addition to eight

indicators specified in law to be used
to either accredit districts or report as
part of the AEIS system, the SBOE
may adopt other indicators to be
reported on the AEIS reports (TEC
¤39.051 (b)(9)).  The statutory
indicators used for accreditation and
reporting and other indicators adopted
by the SBOE for reporting through the
AEIS become part of an integrated
accountability system.  The system
integrates district accreditation status,
campus ratings, district and campus
recognition for high performance, and
campus, district, and state-level
reports (TEA, 1995a).

Each year TEA determines the
accreditation status of school districts,
based on state law and standards set
by the commissioner of education
(TEC ¤39.073).  State law designates
those performance indicators that
must be considered in the rating of a
district, and other criteria that may be
considered (TEC ¤¤39.072-39.073).
The commissioner of education
determines the frequency of on-site
accreditation investigations based on
an analysis of all performance indica-

tors, including the indicators adopted
by the SBOE (TEC ¤39.074).

The commissioner is also respon-
sible for preparing a school report card
that each school must provide to every
studentÕs family (TEC ¤39.052(c)).
From a set of indicators specified in
law, the commissioner identifies
student performance indicators that
will appear on the school report card
(TEC ¤39.052(b)).

The first indicator adopted by the
SBOE was percent of students com-
pleting advanced academic courses,
adopted in June 1994 (SBOE, 1994).
The advanced academic courses
indicator was first reported on the
1993-94 AEIS reports.  (Percent of
students enrolled in advanced courses
was previously reported on the AEIS
reports.)  AP indicators, if adopted by
the SBOE, could first be reported in
the 1995-96 AEIS reports, released in
the fall of 1996.  Performance indica-
tors and associated profile data are
reported for the current and prior
school years.  Therefore, 1995-96 and
1994-95 AP examination participation
and performance would be reported in
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Percent of Students 
Taking At Least 

One Exam 

Percent of Examinees 
Scoring 3-5 on 

At Least One Exam

Percent of Exams 
With Scores of 

3 or Above
Student Groups 1992-93 1993-94 1992-93 1993-94 1992-93 1993-94

All 4.0 4.6 68.6 70.6 67.0 68.6

Female 4.4 5.0 66.0 69.4 64.4 67.5
Male 3.6 4.1 71.7 72.0 69.6 69.8

American Indian 5.0 4.9 68.3 70.7 66.2 66.3
African American 1.0 1.0 42.6 52.7 41.7 48.5
Asian American      17.0      18.2 76.5 77.7 74.1 75.7
Hispanic 1.8 2.2 58.7 60.3 54.2 54.7
White 5.2 6.0 70.3 72.2 68.6 70.4

Table 7
Texas AP Exam Participation and Scores:

1992-93 and 1993-94 Public Schools, Grades 11-12

Data Sources: TEA analysis of CEEB 1992-93 and 1993-94 Texas AP public school examination data using grade level, gender
and ethnicity from TEA PEIMS as available and from AP files otherwise.

From 1992-93 to 1993-94, the percentage of 11th and 12th graders taking AP examinations in Texas
public schools increased from 4.0 to 4.6 percent. Asian American, Hispanic, and White students ac-
counted for the increase. The percentage of Texas examinees with at least one 3 to 5 exam score in-
creased by 2.0 percentage points, while the percentage of 3 to 5 scores went up by almost the same
amount. Females posted relatively larger gains for the same score percentages than males.

the 1995-96 AEIS reports.  As noted
earlier, AEIS reports present data for
the total group at the district, regional,
and state levels, and the campus level
where appropriate.  By law, data are
disaggregated by gender (male and
female) and ethnicity (American
Indian/Native American, Asian
American/Pacific Islander, African
American, Hispanic, and White).
Where possible, AEIS data are also
disaggregated by socioeconomic
status; the data agreement with the
College Board precludes reporting by
socioeconomic status for SAT and AP
examination scores.

Reporting and Analysis
of AP Data

The AEIS report is the primary
mechanism for reporting indicator
data for Texas public schools indi-
vidually at the state, region, district,
and campus levels.  Data are reported
for the two most recent years for
which data are available.  More

detailed and comprehensive statewide
indicator information is also provided
through reports published by TEA of
system-wide data or data related to
individual indicators.  Snapshot:
School District Profiles (e.g., TEA,
1995g) provides an annual summary
of profile and indicator information at
the state, region, and district levels.

Report on Public School Dropouts
(e.g., TEA, 1995e) reports state,
region, county, district, and campus
dropout rates, as well as analysis of
dropout rate trends.  Results of College
Admissions Testing in Texas for
Graduating Seniors (e.g., TEA, 1995f)
reports state, region, district, and
campus SAT and ACT results, with
analysis of participation and perfor-
mance trends.  Both reports are
published annually.  Report on Pradeses by oeotatecatots,seur5duating Sropoe percentage od comTj
/F4de
(e.g., TEAd),eports publiiennls indi-
and  Both rummary

R od comTj
/F42.90fo93-94alysis

eprov whoposrting ed
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Figure 2
Percent of Texas Students, Grades 11-12, Taking at Least One AP Exam

By District Size Ñ 1992-93 and 1993-94
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Data Sources: TEA analysis of CEEB 1992-93 and 1993-94 Texas public school AP exam data and TEA PEIMS 1992-93 and 1993-94
enrollment data using examinee grade level from PEIMS as available and from AP files otherwise.

Overall, the percentage of 11th and 12th graders taking at least one AP examination in Texas public school
districts tended to be higher in 1993-94 than in 1992-93. These percentages are higher as district size
increases up to 50,000 students.

Primary areas for additional study
stem from state-level implementation
of statutory programs and policies
developed to improve the quality of
education, such as the Texas Ad-
vanced Placement Incentive Program
and wider reporting of AP indicator
data Ñ both of which are expected to
fuel growth in the number of students
and schools that participate in the AP
program of courses and examinations.
The recommended high school
program, which can include both AP
and IB examinations, will be reported
as a statutory indicator beginning
with the 1995-96 AEIS reports, which
may further stimulate changes in

of these types of questions is the
extent to which taking AP, other types
of advanced and honors courses
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Table 8
Texas Advanced Courses and Students with Advanced Course Completions:

1992-93 to 1994-95 (Grades 9-12)

Data Sources: TEA analysis of 1992-93 to 1994-95 TEA PEIMS course completion data, using only last semester completion of courses as
the basis for numerical counts.

Although the number of students with AP and non-AP advanced course completions has grown steadily over the
past three years, AP courses accounted for the largest portion of the increase. The number of students completing
at least one AP course almost tripled over this time period, while students enrolled in all advanced courses
increased by 20 percent; the number of AP courses completed per student also went up.

advanced courses.  However, small
districts have a history of collaborating
to meet the educational needs of
students.  Also, solutions through
technology, such as increased access
to distance learning courses, are
becoming more of a reality as the
Long-Range Plan for Technology is
implemented (TEA, 1995b).  A special
note should also be made of schools
that have not previously or recently
shown any AP examination participa-
tion.  A reasonable expectation is that
schools with no previous AP examina-
tion experience may be at a disadvan-
tage when compared to schools with
prior experience.

As previously noted, all perfor-
mance indicators are not used for
accountability or accreditation pur-
poses; however, there is the assump-
tion that the reporting of additional
indicators will encourage schools and
districts to appropriately focus educa-
tional efforts in those areas and across
the full diversity of student groups.

potential for high school students to
earn college credit with qualifying
scores, is much less than the cost of
taking a college course, the fee can be
prohibitive for many students.  The
examination cost is becoming less of
an issue with College Board fee
reductions, the advent of the Texas
Advanced Placement Incentive
Program, and other locally sponsored
fee reductions and waivers.  These
efforts usually include special provi-
sions for assisting economically
disadvantageool studemwaivphicse or wer ofse ad.1345 eet the L
1.63iserie in0 Twy ats. educa,any te with Collet
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