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* There are some that could be tightened for clarity and specificity. See the
attached table for some recommendations.

5. Are the TEKS aligned horizontally and vertically? If not, what gaps should be
addressed?

e ltis unclear why Figure 19, which addresses Reading Comprehension, is
included as a separate table of TEKS and SEs. Perhaps these should be
included as part of the reading section, but labeled as Reading
Comprehension Skills and Strategies. Some of these overlap with other
TEKS in the Reading Strand (e.g., “connect meaning to a personal
experience” [K-6(B) and 1-7(A) is not dissimilar enough from K (F) under
Reading/Comprehension Skills, Figure 19). There are several other
examples relating to making inferences, retelling, etc. Many of these SEs
sound more like comprehension monitoring or assessment tasks, rather than
comprehension strategy instruction and use. For more focused attention on
determining whether students are using strategies to support their abilities to
perform skills such as retelling, making inferences, summarizing, etc., more
emphasis should be placed on having students demonstrate how they are
able to demonstrate the skills (as in C in which students monitor and adjust,
use background knowledge, etc.). Student expectations may require that
students explain orally or in writing, how they are able to comprehend once
they can demonstrate that they do indeed comprehend.

* Because Figure 19 is organized by grade level and has similarities across
grade levels by SE or standard, it may be best to include these in the main
Reading strand and focus on more differentiation between grade levels so
teachers understand what is expected at grade level and how these differ
across them.

Cavanaugh, C. L. (2015) 2
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* Yes. Noted in the table, particularly related to PA and phonics, and the
integration of reading and writing.

* Some of the labeling for informational/expository text may need to be
changed?

9. Are the College and Career Readiness Standards adequately and appropriately
addressed throughout the TEKS?

* The integration of reading and writing across content areas appears to be
stronger in the CCRS and CDS documents. Perhaps, a cross-reference
would help content area teachers in middle and high school access
appropriate ELAR standards that may also be addressed in content areas.

10. Do you have any other suggestions for ways in which the English language arts and
reading TEKS can be improved?

* A stronger emphasis on the

Cavanaugh, C. L. (2015) 3
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K-1 Reading/Beginning Reading Skills/Phonological Awareness 2
K-3 Reading/Beginning Reading Skills/Phonics 3
K-3 Reading/Beginning Reading/Strategies 4
K-8 Reading/Fluency (see note in table about adding a few items for K) 5
K-12 Reading/Vocabulary Development (beginning this strand with number 6
6 reinforces the expectation that beginning reading skills should be
accomplished by grade 3).
K-12 Reading/Comprehension of Literary Text (Theme and Genre) 7
K-12 Reading/Comprehension of Literary Text (Poetry) 8
K-12 Reading/Comprehension of Literary Text (Drama) 9
K-12 Reading/Comprehension of Literary Text (Fiction) 10
K-12 Reading/Comprehension of Literary Text (Literary Nonfiction) 11
K-12 Reading/Comprehension of Literary Text (Sensory Language) 12
K-12 Reading/Comprehension of Literary Text (Independent Reading) 13
K-12 Reading/Comprehension of Informational Text (Culture and History) 14
K-12 Reading/Comprehension of Informational Text (Expository Text) 15
3-12 Reading/Comprehension of Informational Text
Cavanaugh, C. L. (2015) 4
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2D-blend spoken
phonemes to form
one--ang-twe-syllable
words, including
adjacent consonants
blends (e.g., spr);

Reading/Beginning
Reading Skills/
Phonics

3A(iv) Include consonant digraphs “th” (both
voiced and unvoiced), “sh,” “ch,” and

“wh” in K sequence.

3(A) identify the
common sounds that
letters represent,
including consonants

Focus need only be on one-syllable words for this
because once students are working with multi-syllable
words, it is more important to focus on the syllable
chunk since this is what they’ll be focusing on when
reading them.

These digraphs are commonly taught in K and are
represented in words included on common high
frequency word lists.
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K 3(C) recognize-that
read new words that
are created when
letters-letter-sounds
are ehanhged;-
manipulated
(substituted, added,
or deleted);

K 3D-identify-and read
at least 25 high-

frequency words from
a commonly used list
in isolation and in
connected text.

Slight wording change, but more explicit to reflect the
SE.

Just need “read.” Reading in isolation is good for
initial teaching and some practice, but reading them in
connected text is necessary.

1 3Aiii Change “blends” to “adjacent consonant The term “blends” may cause confusion for some

sounds” to encourage teaching as
separate sounds and not as one unit
like digraphs are taught.
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1 3A(v)-vowel digraphs
including oo as in
foot, oo as in moon,
eaasineat, eaasin
bread, ee, ow as in
how, ow as in snow,
ou as in out, ay,ai,
aw, au, ew, oa, ie as
in chief, ie as in pie,
and -igh; and

1 3(B) combine
sounds from letters

and common spelling

patterns (e.g.,
consonant blends,

long- and short-vowel

patterns) to create
and read real

recegnizable words;

Split into 2 standards:

decode words in context and in isolation
.. ., including long vowels with multiple
spellings (/oa/ spelled as o, oe, 0a, oCe
as in home, ow; /ee/ spelled as e, ee,
ea, eCe; /ie/ spelled as ie, iCe, igh, iICC
as in find or wild; /ay/ spelled ai, ay,
aCe, a, etc.)

decode words in context and in isolation
. . . including variant vowel sounds (/oo/
as in moon, good, /ow/ spelled ow or ou
as in town and shout; /au/ spelled au or
aw as in haul and paw; /oy/ spelled oy
or oi as in toy or oil.

Add this standard: Decode words that
contain r-controlled vowel sounds and
various spellings in one-and two-
syllable words (/er/ spelled ir, ur, er as in
fir, hurt, her, other [spelled or in word,
world, worth]; /ar/ spelled ar as in farm,
hard; /or/ spelled or as in for and cord).

Cavanaugh, C. L. (July 2015)

Teaching the r-controlled vowels early is particularly
helpful as students begin to read multi-syllable words.
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1 3 (C) use read two-
syllable words with
common syllabication
patterns to-decode
werds, including: (list
syllable types and
only 2-syllable
examples as included
in current version).

1 3 (D) decode words Delete this as a separate SE or sub-
with common spelling strand.
patterns (e.g., -ink, -
onk, -ick)

The slight change in wording is recommended to be
sure the focus is on students reading these words
with syllable types and not on teaching students to
recognize or label the syllable types (not necessary in
first grade).

Single syllable words with these syllable types are
taught in the context of single syllable decoding of
words containing various spellings for long or variant
vowels (e.g., he, kite, car).

If the letter-sounds are taught explicitly, then that will
eliminate the need to focus on isolated spelling
patterns such as these. It is recommended that
students learn the sounds and spellings and decode
words that include them, but not necessarily by word
families to avoid students tendency to rely on oral
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Students Because students in K may have limited skill to read
understand new and write new vocabulary, they may be able to (and
vocabulary and use should be encouraged) to use new vocabulary when
it correctly when speaking, responding to questions, or discussing
reading, speaking, content in books read to them or material covered in
and writing. other content areas.

Students are
expected to:

(A) identify and use Add “common objects and characters.”  Oral vocabulary for kindergarten students should
an increasing Add “descriptive words.” include all parts of speech, including nouns and
number of words adjectives.

that name obijects, Strand/skill 8B expects students to “describe
characters, characters in a story” so this further supports the
persons, need to address nouns and characters and
descriptive words, descriptive words.

actions, directions,

positions,

sequences, and

locations;

(B) reeognize that  Change to, “Identify the meanings of

compound words individual words that comprise

are made up of compound words and explain why they

shorter words; make sense together as a compound
word.”

Cavanaugh, C. L. (July 2015)
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(C) identify and sort
pictures of objects
into conceptual
categories (e.g.,
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Reading/
Comprehension of
Literary Text/

K Reading/
Comprehension of
Literary Text/Poetry

Reading/
Comprehension of
Literary Text/Drama

Cavanaugh, C. L. (July 2015)

| recommend using this as the overall strand, but with
the sub-strands and student expectations falling
under this main strand. | arrived at this
recommendation after thinking about Reading/
Comprehension of Literary Text/Sensory Language
because focus on sensory language may likely be a
part of most literary text and shouldn’t be treated as a
separate skill. Embedding into the overall strand will
reinforce the importance of focusing on all genres and
integrating through reading and writing. It applies for
poetry, drama, literary nonfiction, etc. | also think that
in order to ensure that students are reading
independently across genres and paying attention to
many elements, we would want independent reading
to be a part of the overall strand and not a separate
activity.

The vertical alignment document includes a SE;
however, the original TEKS document does not
include one (7A). 7Ais a little vague in terms of SE’s:
consider changing to something like, “identifies
rhyming pairs that are included in an ABAB pattern
poem. Also, add 7B: Identify simple theme, character,
or setting after listening to a short poem when not
stated explicitly.
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Reading/ Delete this as a separate SE or sub-

Comprehension of  strand.
Literary Text/

Independent
Reading
If maintained separately, add
“discussion” to list of examples.
Reading/

Comprehension of
Informational Text/
Culture and History

Reading/
Comprehension of
Informational Text/
Expository Text

Reading/
Comprehension of
Informational Text/
Persuasive Text

Cavanaugh, C. L. (July 2015)

See note above.

In addition, Independent Reading should span K-12.
While it may be inherently assumed beyond Grade 6
into other strands, particularly writing or research, it
should be emphasized. Also, independent reading at
K can be encouraged during the second half of K
when students are expected to read CVC words and
some non-decodable HF words (e.g., rereading
practice, partner reading) and at higher levels for
students who excel.

Further, it should be embedded into Reading/
Comprehension of Informational Text as well.

There is no differentiation between a couple of levels
(e.g., 1-2, 4-5, 7-8, etc.). If teachers dissect some of
the standards or SEs to determine exactly what
should be addressed, they may find that one was
covered previously and not address it.

5th grade standard seems high level compared to
others above that grade level.

| don't see differentiation between grades from 7-12
(e.g., “make subtle inferences and draw complex
conclusion . . .” vs. “Make and defend subtle
inferences and complex conclusions . . .” ? Vague
and ambiguous.

Same is true for 9 (D) across 9-12.

Need more evidence of connection between reading
and writing, especially in 9-12, but preferably in 7-12.

10
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Reading/
Comprehension of
Informational Text/
Procedural Text

Reading/Media
Literacy
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Change words in SEs like, “Improve”
because it's too vague. Add something



